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CHAPTER I 
INTRODUCTION 
The vr iter's interest in the initial adjt~tment of children to 
Bradley Home, a residential treatment center for emotionally disturbed 
children, especially as it is r elated to the nature of preparation is 
based on her hope that there are ways of helping a child face a life 
away from his ovm home. The 1vriter holds the conviction that separation 
of a child from parents is almost always a very traumatic experience and 
that because of this adjustment to placement is difficult for both child 
and parent . This conviction is generally held t oday among social workers; 
however, t hey continue searching for ways to handle the situations created 
by separation. A review of the literature r eveals a paucity of written 
material on the subject. 
Purpose of the Study 
This is a descriptive study; t herefore, at the outset there was no 
thought of testing a hypothesis. The v~iter attempted first of all to 
determine what , if any, differences there were in the ways that parents 
and social agencies prepared children for placement at Bradley Home. 
From there she moved toward investigating whether there was any relation-
ship between different sources of preparation for placement and the child's 
initial reaction to separation. The writer was also interested in examin-
ing the problems precipitated by placement as seen by the agencies and 
parents. There was no attempt made to evaluate the kind of adjustment 
that the child made as good, fair or poor. 
Method of Procedure 
Two groups, each composed of nine children, were studied. One group 
called the Parent Group included only children who had had no contact 
with a social agency about aQmission to Bradley Home. The children making 
up the group called the Agency Group were seen by a social worker prior 
to admission. 
The cases were chosen from the active files. Several factors were 
kept in mind in choosing the cases. First of all no cases were used 
where the admission date was after June, 1954. Prior to this date two 
children were admitted to the home together and were kept in an admission 
unit for a couple of days. Rather careful observations were F~de by the 
day care staff assigned the new children. In this study the initial 
period of adjustment will refer to those two days spent in the admission 
unit. The impressions of t he child's adjustment will be those of the day 
care staff member. 
Other criteria used in selecting the cases included the follmving 
factors. No children diagnosed as schizophrenic were i ncluded in the 
study. Only children who were being separated from their ovm homes and 
parents were used. The writer assumed that separation to children being 
admitted directly from foster homes or other institutions would have a 
different meaning; and subsequently, t he r eaction to separation might be 
expected to show up differently. No cases were used where the child was 
admitted before 1951 as the chief psychiatric social worker has seen all 
children since that date for one interview before admission. The age at 
time o.f admission and the sex of the child were not seen as important 
determining factors in this study. The number of cases used was deter-
mined by the actual number of active cases that could meet the criteria 
outlined above. It so happened that neither of the two Negro children 
who are currently being treated at Bradley met the requirements of the 
study. Thus all of the children included in the study were white. 
The data were collected from several different sources. A schedule 
was designed for use in gathering the material in the case records. 
Identifying information was obtained as well as specific information 
related to the time spent in the Admission Unit. The latter information 
vras found in the Progress Notes which are written by the child care staff. 
Questionnaires regarding the nature of preparation given the child were 
mailed to the agencies which had contact with the children in the group 
which will be called the Agency Group throughout this study. It was 
necessary to write some agencies two times to get a response. Parents 
of the children in the group having no contact with social agencies were 
interviewed from a prepared questionnaire which was also designed to 
determine the nature of the preparation given to the child before admis-
sion to Bradley. This group will be known as the Parent Group. The 
parents of the children prepared by agencies for placement were not con-
tacted. The parents interviewed were approached with a request to help 
with a research project which it was hoped would help indicate hmv parents 
can be helped to get their children ready for placement. The cooperation 
given was excellent, and it was felt that the parents felt comfortable 
enough to answer the questions honestly. Several interviews were con-
ducted by other psychiatric social workers of the Bradley Home staff. 
This was arranged so that the writer would not intervimv a parent whom 
she saw for casework interviews or whose child she might see in therapy 
for fear of jeopardizing the relationship. The agency questionnaire and 
the one used in interviewing parents had as many questions as possible 
in common. 
The literature was reviewed which could lend understanding to the 
meaning of separation and placement to the child. 
Limitations of the Study 
A descriptive study by its very nature is limited if one is seeking 
definitive answers. Yet this type of study may lay the groundwork for 
further study which can lead toward definitive ansvrers . One very obvious 
limitation in this study is that it was not possible to understand the 
nature of the child's illness and haw that might affect his behavior at 
the time of placement. Since these children are disturbed to the extent 
that they are not considered treatable at home, there is certainly cause 
to speculate as to whether these children might be expected to act dif-
ferently at placement than the so-called normal child. 
The writer now feels that the first si.x weeks that a child is at 
Bradley might be t he best period of time to observe the initial adjust-
ment of the child. At the end of t he six weeks a conference is held for 
each child, and full details of the child's behavior are available for 
study. 
CHAPI'ER II 
DESCRIPTION OF THE IDiMA PENDLETON BRADLEY HOME 
The Emma Pendleton Bradley Home, a r esidential treatment center for 
emotionally disturbed children, is classified officially as a children's 
neuropsychiatric hospital. It was opened in April, 1931, having been 
endmved by Mr . and N~s. George Lathrop Bradley as a memorial to their 
only child whose name the hospital bears. It is operated by a Board of 
elected Trustees as an independent, non-profit s ervice. Psychiatric 
study and treatment, compl ete medical supervision, special schooling, 
group living, individual psychotherapy and a well rounded r ecreational 
program are offered the children. The whole program is aimed toward 
creating a therapeutic atmosphere. 
The Home is equipped to take care of fifty children between the ages 
of four and twelve. Race, creed, color or sex are not determining factors 
as far as eligibility for admission is concerned. The child must show a 
potential for at l east normal intelligence. The staff must feel that the 
child can profit from the therapeutic program offered at Bradley and that 
he is not able to use treatment on an outpatient basis. In general chil-
dren whose disturbances may be classified under the headings of behavior 
disorders, neuroses, psychoses and convulsive disorders if also emotion-
ally disturbed are accepted for study and treatment. No children are 
accepted merely for temporary boarding or custodial placement. Children 
with school problems or with physical problems are not accepted simply 
on the basis of these; however, if these problems are present in addition 
to an emotional disorder, they would not prevent a child's being accepted 
for treatment at the Bradley Home. 
The first six weeks of the child's stay at Bradley are considered a 
time of study and observation. At the end of this time a conference is 
held at which time a decision is made to determine whether the child 
should remain at the Bradley Home. At this conference all information 
available about the child is brought into focus. The social history is 
used as well as the observations of the school department, the day care 
staff, the social workers, psychologists, physicians and psychiatrist. 
If the decision is made for the child to remain at Bradley, general 
treatment goals are set at this time. These include medical and dietary 
prescription, psychotherapy, group activities and case work interviews 
for parents. Plans for manipulating the environment to meet the needs 
of the individt~l child in so far as this is possible are also made. 
The child stays at Bradley according to his awn needs. The maximum stay 
is usually two years although there are several children currently being 
treated who have been patients for over two years. 
The sta£f is made up of pl~sicians, nurses, psychologists, psychi-
atric social workers, day care leaders, school teachers, recreational 
workers, social group workers and lab~ratory technicians. 
It is the staff who are able to create the therapeutic environment 
for these children. The physical setting of the home is an excellent 
one in so far as space and equipment are concerned. The living quarters 
for the children are fairly well separated from the school department, 
the play therapy rooms, treatment rooms, laboratory and offices. The 
grounds are quite spacious being forty acres in size and bounded on one 
side by Narragansett Bay. 
CHAPI'ER III 
:MEANTIJG OF S:SPARATION AND PLACEMENT 
Separation from parents and subsequent placement in a foster home 
or institution does have meaning for a child and his parents and should 
have meaning for the social worker or the director of the institution 
or the judge or whoever may be in any way involved in a decision f or the 
child to be placed away from his parents. The social worker can not 
protect a child .or his parent from all of the trauma caused when separa-
tion becomes a reality, but he can help both the child and the parent, 
first of all by understanding what separation means and secondly by 
helping them face their OW11 feelings about what is happening. 
Leontine Young draws a very apt parallel comparing what the atomic 
bomb represents to the adult world to what placement is to the child's.1 
Even adults without a familiar world feel lost. No child really ever 
wants to leave his own home. It is his only security, and it gives him 
his only real sense of belonging. This need to belong is a fundamental 
one and is shared by a11.2 
Placement may mean different things to each child, but there are 
some elements which seem to be involved to some degree with each as he 
faces separation. To say the least it is usually a shocking and bewilder-
ing experience. Children can not understand why this very terrible thing 
is happening. Too often the only explanation that the child can arrive 
1. Leontine Young, "Separation - Its Meaning to the Child, the 
Parent, the Worker and the Community," Paper read before the New York 
State Conference of Social Work, Syracuse, N. Y., December, 1954, p. 1. 
2. Leontine Young, "Placement from the Child's Viewpoint," 
Social Casework, 31: 2.50, June, 19.50. 
at is that he himself is so worthless or undesirable tl~t he can not be 
loved. To be unloved is to be unwanted. He must be a thoroughly bad 
person if his ~m parents will not keep him. Mixed with this grief come 
varying degrees of anger tmvard the parents for not being able to keep 
him and for causing hi m to be in this very undesirable position. Often 
the actual physical separat ion comes as an unwelcome climax of a long 
series of traumatic and misunderstood event s.3 The child must have had 
at times secret ~dshes to hurt his parents for the way that they have 
disappointed him. With these feelings what can placement be construed 
as other than punishment--punishment for wicked wishes and thoughts 
which are further i ndi cations of his own badness and worthlessness. Thus 
the child comes into placement filled with grief, guilt, resentment and 
fear of the unknovm future. Yet t here are few children who are able to 
express these feelings without help no matter to what degree they exist. 
Parents also approach placement filled with apprehension and ambiv-
alent feelings about what they are permitting to happen. To agree to 
placement is to admit failure as a parent. In our society this is no 
small matter but rather a very ser ious failure. Damage to the parent's 
ego is inestimable. Some can be helped to overcome this whi le with other 
parent s it leads to further damage and a decreased capacity for interest 
in and r esponsibility to the child.4 In some r espects t he parent is 
revealing his own inadequacy as a person before his child and the com-
munity. Leontine Young feels that, no mat ter what the apparent reality 
3. Dorothy Hutchinson, 11The Par ent-Child Relationship as a 
f actor in Child Placement," The Family, 27:47, April, 1946 
4. Draza B. Kline, "Should Children Be Separated From their 
Parents?" The Child, 17:1, January, 1953. 
factors involved are, there is some rejection of the child on the part 
of the parent ·when he is willing to seek placement.5 There may be ambiv-
alent feelings where the child is both wanted and rejected; however, the 
rejection would seem to be the stronger of the t wo feelings. The par ent 
who is totally rejecting is sometimes more able to allmv a child to be 
placed successfully than the parent who is extremely guilty about .placing 
t he child away from home.6 The guilty parent is more likely to find 
fault with t he f oster home or the institution or have a need to make the 
child many empty promises about when he is coming home. These are the 
parent s who seek to deny or conceal their feelings of rejection. Separa-
tion from t he child does not assure separation from guilt. In the same 
paradoxical way desire for a child is not always synonymous with love. 
This desire may be prompted by possessiveness, desire to receive love 
from the child or even the sense of obligation to complete a task no 
matter hmv unpleasant.? Here again the parent like the child more often 
than not is not consciously aware of all the feelings that he brings when 
he seeks placement for the child. 
With both parent and child filled with tension before separation, 
it seems inevitable t hat when the placement is actually effected that 
the child will have to act on some of hi s f eelings. Hmv the child is 
able to handle t he situation depends to a large extent on the body of 
defenses t hat he has developed to protect himself from the dangers of 
5. Leontine Young, "Separation - Its Meaning to the Child, the 
Parent, the Worker and t he Community," Paper read before t he New York 
State Conference of Social Work, Syracuse, N.Y., December, 1945, p. 1. 
6. Hutchinson, 2£• cit., p . 48. 
7. Leontine Young, "Separation - Its Meaning to t he Child, the 
Parent, t he Worker and the Community," Paper read before t he New York 
State Confer ence of Social Work, Syracuse, N.Y., December, 1945, p. 3. 
the traumatic experiences that he has had to endure up to this time. He 
may feign indifference or he may react with aggressive destructive behav-
ior or even in a delinquent fashioh.8 On the other hand there is the 
child who i~ll react to separation by a sort of passive withdrawal . In 
an institutional setting for instance the child would not become a par-
ticipating member of his group. He would be prone to daydream, unable 
to concentrate on school work; and he would not. be able to participate 
even in routine activities spontaneously.9 There are few children who 
are able to let t heir real feelings come through in undisguised form when 
they are thrust against their >vill among strangers, no matter how kindly 
the stranger may be. The child's constant testing out of the foster 
parent. or cottage parent in the early days of placement are further proof 
of the child's hurt and reluctance to enter into nmv interpersonal rela-
tionships. The child who becomes extremely upset when he loses a case-
w·orker whom he has grown to trust. or when his counselor is leaving even 
for a week 's vacation is really reliving his fears of separation as they 
are reactivated by the current situation. Placement sometimes seems to 
intensify a child's attachment for the parents and to fill him with a 
drive to return home as fast as possible . 10 
The social worker who works with a family considering placement for 
a child, who is actually involved in getting a child ready for placement 
8. Judith Siberfennig and Frances E. Thorton, "Preparation of 
Children for Placement," The Family, 23:147, June, 1942 
9. David Hallowitz, "The Separation Problem in the Child Care 
Institution,n Journal of Social Casework, 29:145, April, 19L~8. 
10. Jacob Hechler, Changing Concepts in Child Care, p. 60. 
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or who vdll see the child after placement must make use of the skills 
known to him to come to understand what separation means to the particu-
lar child or parent with whom he is working. Both child and parent need 
to feel that they are accepted by the worker. The parent must not feel 
that the worker is condemning or judgmental. It is only when the parent 
is convinced that the worker is accepting of her that she will be able 
to express the ambivalent feelings that she probably has toward the child. 
Once placement is decided on it is the worker's responsibility to help 
the mother use placement and all~f the child to use to the fullest what 
the new environment has to offer. Any positive feelings that the parent 
has toward the child must be supported so that the mother can at least 
continue to give something to the child, even if the return home seems 
to be in the distant future, if at all. If there is an extreme situation 
where the mother can give nothing to the child, the worker may need to 
relieve the parent's guilt to the point that the child can be placed for 
adoption. There are reality situations which the parent needs a great 
deal of support to face. For instance if it is apparent that the foster 
parents' standard of living is higher than that of the natural parent's, 
the parent could easily feel even more inadequate and pessimistic about 
what she could give the child in his own home by comparison. It is some-
times easy for social workers to overidentify with the child to the point 
that they fail to understand the parent. Thus they actttally fail the 
child as they allov; the parent to slip away into oblivion. 
The skilled worker will allmv children to participate in placement 
as t his increases the chances of successful placement. Before they can 
really participate, they have to see the worker not as someone who takes 
them away from their parents and puts them in strange places but as 
someone who be ca~~e this separation has to t ake place wants to help them 
make t he move as easy as possible and who wants to find for them the best 
substitute home possible. This is no easy task, and too often the worker 
has only a short time in which to prove his concern for t he child before 
the placement is effected. As the child comes to trust t he worker, he 
must be helped to face his own feelings about separation. Then he must 
in time be helped to face t he reality of his ovm home situation. This 
is not saying to the child that he must not love these parents who are 
not able to make a home for him. Rather it is saying t hat for reasons 
probably beyond t hese parents 1 ovm control they are not able to make a 
home and maybe never shall be. This is not done all in one i nterview, 
but helping a child f ace t he r eality of his own situation should be a 
goal of a social worker Yrorking with a child placed away from his ovm 
home. 
Before actually being placed in a foster home or institution, the 
chi ld needs to lmov1 where he is going, what he vdll be doing t here, what 
the people are like, where he will sleep, where he will eat, where he 
will pl ay, and so on. The worker can inform the child both by talking 
wit h him and by taki ng t he child on visits to the new setting. The 
number of visits needed vary vdth each child. The chil d needs to be 
assured of the worker's support and continued interest. This is best 
shown t o the child by the worker's visiti ng fairly frequently immediately 
after placement or until the chi l d seems to feel safe i n the new setting. 
Leontine Young has very aptly reminded social workers t hat placement 
is always a substitute. "This must be a substitute not for the bad home 
but for the home that the child needs.nll 
11. Leontine Young, "Separation - Its 1.1eaning to the Child, the 
Parent, the Worker and the Community," Paper read before the New York 
State Conference of Social Work, Syracuse, N. Y., December, 1945, p. 3. 
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CHAPTER IV 
DESCRIPTION OF CHILDREN 
There were two groups of cases used in this study. The children in 
one group were prepared for placement by their mothers, and the children 
in the other group were prepared by social workers . Despite this the 
t wo groups in general have shmm many similarities along ·wi.th some dif-
ferences. It is helpful to look at the children in the two groups in 
terms of the age at time of admission to the i n stitution, sex, religion, 
nationality descent, the number of natural parents in the home, the reason 
for only one parent's being in the home, the ordinal position of the child 
in relation to his siblings, cli nical diagnosis, and the cbief complaints 
at time of admission. The reader will remember that t here are nine chil-
dren in each group and that in both groups there are only white children 
as the t wo Negro children currently being treated did not meet the require-
ments of the study. The source of referral is not shown as technically 
all referrals are made by physicians according to hospital procedure. 
The age at time of admission seems important as the effects of sepa-
ration from parents at any one age may be expected to differ from that 
at another age. For instance separation at age two is considered differ-
ent in its meaning to a child than separation at age ten. The average 
age at time of admission for both groups happens to be the same. This 
average age is 8.2. Table I shm~s the distribution of ages in the two 
groups. 
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TABLE I 
AGES OF CHILDREN DJ THE TWO GROUPS 
Age at Time of 
Admission Parent Group Agency Group Total 
5 1 1 
6 1 1 
7 2 1 3 
8 1 4 5 
9 3 1 4 
10 2 2 4 
The YITiter in choosing cases assumed that the sex of the child was 
not a particularly important variable in this study. In the group which 
had no contact with social agencies there were five boys and four girls . 
The second group was composed of six boys and three girls. In the total 
study there were eleven boys and seven girls . 
All of the children included in this study were born in the United 
States and into homes where English was spoken, and American customs were 
accepted. Yet a glance at the nationality descent shows a wide range of 
combinations, as for instance a child whose family background was listed 
as Czechoslovakian-Irish-English. There were four records which listed 
nationality as American with no further description. The writer felt 
that the data on nationality descent may not have been reliable. Table II 
presents the nationality descent for the children included in the study 
as sh~n1 in the records. 
TABLE II 
NATIONALITY DESCENT OF CHILDREN IN THE TIVO GROUPS 
Nationality Parent Group Agency Group Total 
American 2 2 4 
English-American 1 0 1 
Irish-American 1 1 2 
Polish- American 0 1 1 
Russian-American 0 2 2 
Scotch-American 1 0 1 
Polish- Swedish 1 0 1 
French-English-American 1 0 1 
German-English-American 0 1 1 
Polish- Irish-American 1 0 1 
Scotch-English-American 1 0 1 
Czechoslovakian- Irish-English 0 1 1 
English-French-Irish~erican 0 1 1 
Findings about the religious background of the children included in 
the study reveal more differences both within the groups and between the 
groups than other categories did . 
In the Parent Group there were six members of the Protestant faith 
and three of the Catholic faith . There was not a Jewish chi ld i n this 
group . In the Agency Group there was a more even distribution of repre-
sentatives of the three faiths . There were five Protestants, two Jm1ish 
children, and two Cat holic children. Considering both groups toget her, 
there were eleven Protestants, two Jewish children and five Catholics~ 
In the March 21, 1955, census there are nineteen children affiliated with 
t he Catholic faith, twenty- three with the Protestant and three with the 
Jmvish faith . 
In the Parent Group there were three children who were l i ving with 
only one natural parent at the time of admission as compared to six who 
wer e liTillg vdth both natural parents. In the Agency Group there vmre 
five children who l ived with only one parent as compared to four who 
lived with t vro. The total picture s howed eight children living with one 
natural parent and ten who came from homes where both natural parents 
were present. Of the eight children who were living with only one natural 
parent seven were with t he mother . Three of these children had step-
fathers who had been living in the home six, seven, and eight years respec-
tively. Table III reveals t he reasons for the presence of only one natural 
par ent. 
TABLE III 
REASONS FOR PRESENCE OF ONLY ONE NATURAL PA.."RENT I N HOME 
Reasons Parent Group Agency Group Total 
Death 1 1 2 
Divorce 1 3 4 
illegitimate pregnancy 0 1 1 
Separation 1 0 1 
The ordinal position of the child in the family was fairly well 
distributed in the Parent Group from that of only child to the position 
of being the middle child in a family. The Agency Group s hovved a marked 
contrast in that there were seven oldest children and no middle children. 
The total picture shm~ed that the largest number of children are classified 
as being the oldest child in the family. This distribution may be seen 
in Table IV. 
TABLE IV 
ORDINAL POSITIONS OF THE CHILD IN RELATION TO SIBLINGS 
Ordinal Position Parent Group Agency Group Total 
Only child 2 1 3 
Oldest child 3 7 10 . 
Youngest child 3 1 4 
Middle child 1 0 1 
Three of the four general kinds of emotional disturbances seen in 
children accepted for treatment at Bradley were represented in the chil-
dren used for this study. There were twelve children whose illnesses 
had been diagnosed as Personality Disorders. Four of these were in the 
Parent Group and eight in the Agency Group. The Bradley Home staff fol-
lows a manual published by the American Psychiatric Association Mental 
Hospital Service in making off icial diagnoses. Personality Disorders 
are described in t he following manner: 
These disorders are characterized by developmental defects 
or pathological trends in the per sonality structure, with 
minimal subjective anxiety and little or no sense of distress. 
In most instances the disorder is mru1ifested by a lifelong 
pattern of action or behavior, rather than by mental or emo-
tional s]mptoms.l 
One child 1 s diagnosis was t hat of Chronic Brain Syndrome~ Emotion-
ally Unstable Personality. This was an epileptic child who in addition 
to having organic difficulties was emotionally disturbed, acting like a 
child with a Personality Disorder. Five children's difficulties were 
1. The Committee on Nomenclature and Statistics of the American 
Psychiatric Association, Diagnostic and Statistical 1~ual, Mental Dis-
orders, p. 34. 
diagnosed as Psychoneuroses. Four of these were in the Parent Group and 
one in the Agency Group. 
The chief characteristic of psychoneurotic disorders is 
"anxiety" which may be directly felt and expressed or 
which may be unconsciously and automatically controlled 
by the use of defense mechanisms. They do not show gross 
distortion of external reality, and neither do they present 
gross disorganization of the personality.2 
Table V shows the diagnosis . 
TABLE V 
PSYCHIATRIC DIAGNOSES OF CHILDREN IN TIVO GROUPS 
Diagnosis Parent Group Agency Group 
Personality Disorder 4 8 
Chronic Brain Syndrome 1 0 
Psychoneurosis 4 1 
Undiagnosed 0 0 
Total 
12 
1 
5 
0 
At time of admission a list of Chief Complaints is obtained from 
the parent of each child . These complaints are what the parents see as 
the areas with which the child needs help. These complaints are l isted 
according to the way the parent expresses them and are not fitted into 
any arbitrary categories . This means that accurate categorization of 
the complaints is very difficult as one parent may describe a child as 
mischievous whereas another may call the same behavior hyperactivity . 
Nonetheless, Table VI gives an impression of what the behavior was said 
to be like at the time of admission. The complaints are listed accord-
ing to the frequency of occurrence. The complaints listed most frequently 
2. Ibid, p. 31. 
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were those which involved some kind of acting out behavior. 
There was little or no difference between the two groups with the 
exceptions of a noticeable number in the Agency Group being oldest chil-
dren and the largest number of children in both groups being diagnosed 
as having Personality Disorders as opposed to other diagnoses. The areas 
examined included age at time of admission, sex, religion, nationality 
descent, the number of natural parents in the home, the ordinal position 
of the child in relation to his siblings, clinical diagnosis, and the 
chief complaints at the time of admission. 
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TABLE VI 
CHIEl<' COMPLAINTS AT TIME OF ADMISSIONS 
Chief Complaints Parent Group Agency Group Total 
Difficulty with siblings 3 6 9 
Difficulty in school 3 5 8 
Hyperactivity 3 5 8 
Aggressive toward children 3 4 7 
Destructive 3 2 5 
Defiant tovrard parents 2 3 5 
Inability to get along vnth 
children 4 1 5 
Nocturnal enuresis 2 3 5 
Short attention span 4 1 5 
Temper tantrums 3 2 5 
Stealing 3 1 4 
Inability to sleep 1 2 3 
Lying 2 1 3 
Body rocking 2 1 3 
Antagonistic toward mother 1 1 2 
Daydreaming 0 2 2 
Eating problems 0 2 2 
Fire setting 1 1 2 
Intense fears 0 2 2 
Negativistic 1 1 2 
Nocturnal encopresis 1 1 2 
Passive withdrawal outside home 1 1 2 
Poor speech 2 0 2 
Somatic complaints 1 1 2 
Thumb sucking 0 2 2 
Epilepsy 1 0 1 
Fear of mother dying 1 0 1 
Hyperact i vity at home only 1 0 1 
Masturbation 1 0 1 
llischievous 1 0 1 
Repetitious play 0 1 1 
Sought punishment 1 0 1 
Stubborn 1 0 1 
Self punishing 0 1 1 
Whirling 0 1 1 
, 
CHAPI'ER V 
OBSERVATION OF BEHAVIOR IN THE ADMISSION UNTI 
Admission day at the Bradley Home was always set for a Tuesday w·ith 
two children being admitted at about one o'clock in the afternoon. The 
Pine Room, a very attractive and comfortable reception room was the spot 
where the children took leave of parents. This room was usually off 
boundaries for the children, and later this room came to have s pecial 
meaning for these children as they accepted Bradley Home and the rules 
that governed it. A nurse who was not dressed in a uniform and who was 
not distinguishable from other adults met the children in the Pine Room. 
She explained to them that they were to leave t heir parents, -vrhere they 
were going and what they were to be doing. This had been explained to 
the children previously by the chief psychiatric social worker in the one 
interview he had vnth the child before the admission date so that the 
child should have had some idea about the admission routine. A shampoo 
and bath were given the children soon after admission as precautionary 
health measures. The adult was not with the children constantly during 
the time that they were in the admission unit, but the children were left 
alone only for brief intervals. The unit was equipped vnth toys, and 
t here was adequate room for play if t he child was so inclined. Meals 
were served the children in the unit so that there was no interaction 
-vdth the other children until the morning of the third day at which time 
the children met t heir group mates. 
The findings of how the children actually behaved or acted at the 
time of leaving the parent and t hen for the first two days while at 
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Bradley actually showed little or no significant differences in the way 
that the t wo groups reacted. Several areas were observed including hovr 
the child left the parent, his mood during admission, willingness to 
follow routine activity, attitude tov.r-ard roomate and taward the adult, 
the corrections necessary, eating habits, sleep habits, and the way in 
which the child met the group to which he would belong after leaving the 
admission unit. 
~vo children included in t his study were accompanied by social 
workers rather than their mothers at the time of admission. One of these 
was .the child who lived with her father. Of the sixteen children who 
were accompanied by their mothers only one child cried or clung to her 
mother. This child had as one of her chief complaints a fear of her 
mother's dying, and apparently the separation put her in a near panic 
stat e. The remaining fifteen made no objection to leaving their mothers, 
and according to the Progress Notes, only four children kissed t heir 
parents goodbye without prompting. These were in the Parent Group. 
Five children gave the parent a goodbye kiss when reminded by the adult. 
One was in the Parent Group and fotiT in the Agency Group. Of the other 
eight children no mention was made of a child's refusing to hug or kiss 
t he parent so there is a possibility that for t hese children the observer 
failed to note t his particular bit of behavior. 
Mood is a term used by the writer to include such observations as 
crying, apathy, cheerfulness, and restless anxiousness. Several of the 
children showed more than one kind of r esponse, as crying and l ater cheer-
fulness. In such instances both Yvere marked on the schedule. The 
responses were rather evenly distributed both between the two groups and 
among each of these areas. There ·were seven children who cried while in 
the unit, three in the Parent Group and four in the Agency Group. Four 
children were described as being apathetic, two in each group. Three 
children in each of the groups were considered cheerful during their stay 
in the admission unit. Eight was the largest number of responses in any 
one mood category. This category was restless anxiousness. There were 
four children in each group who displayed this mood. 
Fifteen of the eighteen children in the two groups showed a willing-
ness to cooperate in following the general routine. The routine included 
taking baths, dressing, getting ready for meals and so on. One child 
was uncooperative for a part of his stay and exceptionally cooperative 
the remaining time; therefore, both responses were marked for him. 
Table VII depicts the way in which the children were able to conform to 
routine. 
TABLE VII 
CONFORMITY TO ROUTINE 
Degree of Conformity Parent Group Agency Group Total 
Cooperative in following 7 8 1.5 
routine 
Uncooperative in following 2 1 3 
routine 
Refused to follow routine 1 0 1 
Several areas of activity were examined. Five children were con-
sidered to have engaged in so-called normal activity while in the admis-
sian unit. Two were in the Parent Group and th..ree in the Agency Group. 
Four children, two in each group, were described as being active only 
when it was a necessity. This was described as minimum activity. One 
child in the Parent Group and two in the Agency Group talked constantly 
while in the unit . Four other areas, destructiveness, hyperactivity, 
attention span, and temper tantrums, were also studied. These areas 
appeared under Chief Complaints as well. Table VIII shows haw the appear-
ance of these types of activity at the time of a&nission compares with 
their occurrence among the Chief Complaints. The number of children 
showing hyperactivity and short attention span increased slightly at the 
time of admission; wh.ereas the munber showing destructiveness and temper 
tantrums decreased. 
In examining the attitude of the children toward the other children 
in the admission unit, it was f01md that twelve children, six in each 
group were friendly toward their companions. One child in each group 
ignored the other child, avoiding any contact ·with the other child. One 
child in the Parent Group physically and verbally attacked his roomate. 
One child in the Agency Group seemed to accept the presence of the other 
child but in a very passive way. 
TABLE VIII 
FREQUENCY OF OCC URRENCE OF ACTIVITY AT Tfffi TI1ffi OF 
ADMISSION COJilP.ARED TO OCCURRENCE AS CHIEF COli[PLAINTS 
Activity Chief Complaints Admission 
Destructiveness 5 3 
Hyperactivity 8 9 
Short Attention Span 5 8 
Temper Tantrums 5 1 
Unit 
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There were only four instances in which formally executed corrective 
measures vrere r ecorded. No attempt was made to keep count of verbal 
reminders to the children. Isolation in a roo~known by the children as 
the isolation room, is used as a corrective measure only when a child is 
unable to control his own behavior enough to respond to correction of a 
less severe nature. Tbree children of the Parent Group were corrected 
by isolation. This means that their behavior must have been exceptionally 
hyperactive. One child in the Agency Group was corrected by corridor 
isolation. This is a commonly used corrective measure whereby the child 
sits in the corridor for a given length of time, often with the adult 
nearby. One child in the Parent Group had to be spearated from his room-
mate, but this was effected without actually having to remove the child 
from the aQmission unit. 
Some difficulty was seen in the area of eating although ten children, 
· six in the Parent Group and four in the Agency Group, were said to have 
consumed an adequate amount of food. Two children in the Parent Group 
refused to eat and two had poor appetites. Four children in the agency 
group were said to have poor appetites. There were, then, eight children 
out of eight,een who had difficulty with eating. Only two children were 
considered to have eating problems according to the Chief Complaints. 
Every child in the two groups was said to have slept through the 
night with no evidence of restlessness. This is the one area in which all 
eighteen of the children responded in the same way. Four children in the 
Agency Group were hyperactive at bed time, but once they went to bed they 
had no diff ictuty sleeping. 
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In three records there was no direct observation of hmv the child 
responded to the adult; therefore, t here is a total of only fifteen 
responses in this category. Ten children, six in the Parent Group and 
four in the Agency Group, vrere friendly tovrard the adult as compared to 
two children in the Agency Group who were openly hostile to the adult. 
One child in the Agency Group ignored the adult. Two children, one in 
each group, ·were overly dependent on the adult during the time that they 
were in the admission unit. 
In Table IX one can see hmv the children reacted upon leaving the 
adrrJ..ission unit and joining their future group mates . A large number of 
the children were able to join their group on being introduced to it. 
This was the beginning of group living. There were five groups which 
ranged in size from seven to fourteen. 
TABLE IX 
REACTIONS ON BEING INTRODUCED TO GROUP 1~TES 
Reactions Parent Group Agency Group Total 
Joined group on being 5 7 12 
introduced 
Made friendly overtures 3 2 5 
to group 
Aggressive toward group 1 3 4 
Withdrew from group 3 2 5 
No significant differences in the way in which the children in the 
Parent Group and the Agency Group behaved in the Admission Unit were 
revealed. The most frequent mood responses were restless anxiousness and 
crying although apathy and cheerfulness also occurred in both groups. 
Only three children were consistently uncooperative in following routine. 
Nine children were hyperactive, and eight were said to have a short 
attention span. TliTee children were destructive, and only one child had 
a temper tantrum during the stay in the Admission Unit. TliTee children 
in the Parent Group had to be corrected by the severe measure of isola-
tion in the isolation room. Some children in both groups shmred poor 
appetites, but all were able to sleep through the night vdthout restless-
ness. Three children in the Agency Group ignored or were hostile to the 
adult. 
CF.APTER VI 
NATURE OF PREPARATION 
Having observed how these children responded in the admission unit 
to their new surroundings, we shall now consider whether they were helped 
to get ready to take this radical step and if they were, how they vrere 
helped . The reader will remember that the mothers of the children in 
the Parent Group were interviewed and that the agencies in the Agency 
Group were mailed questionnaires asking how they went about preparing 
these children for placement. 
All of the mothers were willing to be interviewed and seemed able 
to tell what they had told their children without needing to make up a 
nice-sounding story. Despite this the writer observed that as the 
mothers took their thoughts back to the time of the child's corning to 
Bradley, memories and feelings were stirred up. One will remember that 
all of the children included in this study had been at Bradley Home for 
at least ten months . Almost without fail t he mothers listed some of the 
reasons why they had decided to admit their child to Bradley. Even 
though this was not done in a hostilely defensive way, it was obvious 
that the parent wanted to make certain that t he interviewer lmevr that 
there was a reason for the child's being away from home. The study was 
explained as being one in which the agency wished to find out hmv to be 
more helpful to parents and their children as they faced separation. The 
mothers seemed pl eased to be chosen, and several commented on how they 
thought this was good because they wished that they had known what to 
tell their child. There were many spontaneous comments about not knowing 
how to explain to a child that he was going away from home and about this 
being one of the hardest jobs that they had ever undertaken. It was the 
writer's feeling that separation did have meaning for these mothers, 
enough so that the interviewers had to give a great deal of reassurance 
during the interviews, brief as they were, in order to enable them to 
feel comfortable enough to answer the questions asked them. Care had 
been taken in preparing the questionnaire to make it as unthreatening as 
possible and still obtain the desired information. Yet it was clear that 
the questionnaire could be threatening, and had the questionnaires been 
mailed, probably some of the responses would have been different. The 
writer made this observation as the questions had to be worded in dif-
ferent ways for different mothers. 
Unfortunately the agency responses were not as enthusiastic. It 
was necessary to mail the questionnaires twice. After the first mailing 
five questionnaires were returned. Only three questionnaires were returned 
after the second mailing. This meant that only eight agencies responded; 
·w·hereas, nine children were included in the Agency Group. Of the eight 
agencies that responded some omitted one or more questions in filling 
out the questionnaire. As this is a descriptive study, the ·writer felt 
that having only eight responses would not invalidate the study. 
Interestingly enough the way the children were prepared for place-
ment did not seem to vary markedly in the Agency and Parent Groups. The 
questionnaire, of course, can not reveal the affect that accompanied the 
telling. For example, a child could be told t hat he needed help in a 
tone of voice that indicated the person's concern for him or in a tone 
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that implied that a child who behaved as he did certainly needed help. 
There was no significant difference between the two groups in the 
length of time that the children knew that they were coming to Bradley. 
The length o.f time varied from two years to less than a week before 
admission. The two-year period can be accounted for by the fact that 
there have been times when the waiting list .for admission vras such that 
a child may have waited a long while before being admitted. There was 
one child in each group who was said to have known about coming to Bradley 
for two years . Three children in the Parent Group and one in the Agency 
Group knevr about leaving home for six months before they left. One child 
in the Agency Group was told two months before his admission. Two child-
ren in the Parent Group and three in the Agency Group knew for one month 
that they were coming to Bradley Home. One child in each group was 
informed two weeks prior to the time that he left home that he would be 
leaving. Also one child in each group was told a week before admission. 
There was only one child who knew about coming to Bradley for less than 
one week. This child was in the Parent Group. 
There was only one child in either o.f the two groups who was not 
told that he was coming to a place v:rhere he would be staying. This one 
child was told by his mother that he coming to a place where he would be 
staying overnight . The mother did not say to t he child that it was for 
only one night, but she said that she implied this. She thought that the 
child understood it was .for one nj_ght. 
Sixteen responses were made to the question which sought to learn 
if the child made objection to leaving home on being told about Bradley. 
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Of these there were only three children who were able to say that they 
did not want to leave home. One was in the Parent Group and two in the 
Agency Group. Six children, five in the Parent Group and one in the 
Agency Group, made no objection to leaving home . Seven cbildren expr essed 
ambivalent feelings about placement . 
Describing an institution such as Bradley to an adult could be a 
difficult job; therefore, telling a child would loom as an even more 
difficult task. Tec~~ically Bradley is a hospital; yet it bears the 
name of "home. 11 This label usually bears the connotation of an orphanage 
or a place for underprivileged children. In several instances more than 
one description of what Bradley was like was given the children to hel p 
t hem understand where they were coming. Thus Table X shows a greater 
number of total responses than were made to other questions. Bradley 
Home was described as an institution, a home for children, a school or a 
hospital. The most popular explanation was that Bradley was like a 
school. The second most frequent explanation was t hat the child was 
coming to a home for children. Two children in the Agency Group were 
told that they wer e coming to an institution to live . Bradley was 
described as hospital to four children in the Agency Group. 
TABLE X 
WHAT THE CHILDREN WERE TOLD ABOUT BRADLEY HOME 
Description Parent Group Agency Group Total 
Institution 0 2 2 
Home for children 3 4 7 
School 9 5 14 
Hospital 4 0 4 
Unknmm 0 1 1 
Children were also sometimes given more than one r eason why they 
were coming to Bradley . Thirteen children, six in the Parent Group and 
seven in the Agency Group, were told that they were coming to get help 
·with their problems . Five children, three in the Parent Group and tvro 
in the Agency Group, were told that they were coming to go to s chool . 
This would seem to be a small number to have been given this reason as 
Table X shmrs t hat Bradley was described as a school to fourteen chil-
dren. One child in t he Parent Group was told that he was coming because 
of all the fun that he could have playing with the other children. 
A question which most parents and social workers had to face was 
hovr l ong the child would probably have t o remain at the Bradley Home . 
Tvro parents avoided giving any answer at all. This would lead one t o 
speculate that it was too painful f or them t o reveal to the child the 
answer that they had in mind . Table XI reveals the various ways in which 
the children were answered . 
TABLE XI 
HOfi LONG THE CHILDREN WERE TOLD THEY WOULD 
REW.tAIN AT THE BRADLEY HOME 
Length of Time Parent Group Agency Group 
Six weeks to six months 1 0 
Six months 1 0 
One year 1 0 
Longer than a year 1 2 
Unknown l ength of time 3 6 
Avoided answering 2 0 
Unknown 0 1 
Total 
1 
1 
1 
3 
9 
2 
1 
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Apparently it was easier for social workers to say that the stay 
would be a long one than it was for the parents. The phrase, unknown 
length of time, indicated t hat the stay depended on the treatment prog-
ress; therefore, no one could really say how long the child would be 
there. 
The question asking what the parent considered important in preparing 
a child for placement seemed to have little meaning to the parents and 
some parents did not answer it at all. The writer as well as the two 
social workers who helped interview parents felt that this was not really 
a question which evoked enough spontaneous response. The parents who 
did ansvrer this question seemed to be thinking up responses so as to 
appear cooperative. There may have been another way to phrase the ques-
tion so that it would be more meaningful to the parent. The responses 
included telling the child that he would be leaving home, telling the 
child about the other children who would be his playmates, telling the 
child that he was going to get help, and being honest with the child. 
The three parents who did not give an answer appeared genlrlnely puzzled 
by the question even when the intervi~;ers attempted to interpret further. 
The other open question used in interviewnng the parents gave them 
the opportunity to express the way that they would handle preparation for 
placement, having seen what preparation involved. This evoked a great 
deal of spontaneous comment which often led t he parent to n~terial which 
was not relevant to the particular question. There were three parents 
who considered that their child's preparation had been adequate and that 
they would probably handle the situation in the same way if they had it 
. ·- . - ~ ·~--.-
to do over a gain. One mother who told her child that she was going to 
the school where daddy had gone (an untruth) felt that this y;as wrong, 
but she did not know what she would tell her if she were f aced with the 
problem again. One parent felt very strongly that the staff at Bradley 
should either tell the parents exactly what to tell their children or 
tell the child themselves. She would prefer the latter alternative. 
Another parent felt that a series of weekly visits to Bradley before 
admission would have been helpful. Still another parent felt badly about 
saying to her child that he would stay at Bradley Home a year as he had 
been there over a year. She said that a parent should never set a spe-
cific time as one could really never know just how long a child would 
stay. Two parents suggested that they knew little about Bradley, what 
the children's living arrangements were, the visiting routine and other 
hospital procedliTes. They expressed the thought that this kind of infor-
mation would have made discussing Bradley vlith the child much easier. 
Tv1o parents stated that they would have liked to talk 'vith a social worker 
even before t he child was admitted. 
There were seven questions on the agency questionnaires which had 
meaning only in relation to the way a social worker would prepare a child 
for placement. These, therefore, could not be compared vdth information 
obtained from intervie~Lng the parents. In each of the eight agencies 
which responded the social worker was the person who worked with the child 
regarding separation, and in each instance he was said to have been a 
meaningful person to the child. Only six of the agencies listed the 
exact number of interviews used in preparing a child for placement. 
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Tvro interviews were the fevrest used for preparation. One i7orker used ten 
intervievrs wl1ich was the greatest number of contacts with the child about 
placement. Two workers sa;r the children four times to discuss Bradley 
Home, and two handled the mat ter in three sessions. 
The parents of the eight children prepared by social workers were 
said to have been able to help t he workers in preparing the child, and 
t hey were able to use the workers' explanations to the child for the im-
pending separation. This means that these children were prepared by both 
social vvorkers and their parents. 
Six of the agencies felt t hat t he children they prepar ed for coming 
to Bradley were adequately prepared . Two agencies felt that the children 
t hat they saw were not adequately prepared. One agency attributed t his 
to the kind of child whom they referred. This child was able to enter 
into no real interpersonal relationship; therefore, it was felt that the 
worker could not be helpful to her. The other agency which felt that the 
child that they saw was probably inadequately prepared attributed it to 
the parents 1 ovm difficulties around placement which limited the child Is 
ability to accept placement. Apparently the parents intellectually 
accepted t he agency's explanations as the question regarding t his was 
marked in the affirmative. 
Seven of the agencies indicated when they had their last contact 
vrith the child before admission. Three children vrere seen by the social 
workers during the week of admission to Bradley. One child 1 s last con-
tact was two weeks prior to admission, and one had contact one month 
beforehand. Two workers accompanied children to Bradley Home; and, there-
fore, saw them as they were admitted. The parents did not come with these 
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tvro workers. 
All of the agencies returning the questionnaires answered the final 
question which was an open one asking for the most difficult areas to 
handle with a child in preparation for placement. Eight difficult areas 
of prepar ation were suggested by the responses. Helping the child to 
understand and accept the need for separation from his ~m parents was 
seen by four agencies as being a particular problem. Tl1ree agencies 
found trying to explain the length of time that a child would be cn'fay a 
hard task . Helping a child to accept his illness as a reason for his 
needing to come to Bradley was considered by two agencies to be difficult. 
One agency was concerned over how to explain to the child what Bradley 
was really like as to whether it was an institution, a school or hospital. 
Two agencies saw worldng through the parents' ambivalence about placement 
as being important as the anfuivalence seemed to stir up greater insecurity 
in the child. One agency found it difficult to handle the child 's fear 
of losing her place i n t he family while away from home. It was apparent 
from the response to this open question that social workers do see prepa-
ration for placement as being difficult~ 
CHAPI'ER VII 
Sill\11\"J.ARY AND CONCLUSIONS 
The stated purpose of this study was to examine the ways in which 
the children in the Parent Group and the Agency Group used were prepared 
for separation to deteriiline whether there seemed to be any relationship 
between different sources of preparation and the initial reaction of the 
child to Bradley Home. In order to do this it was necessary to determine 
first bf all how the children in the two groups did react during their 
first two days at the Bradley Home and then to examine hovr and by whom 
the children were prepared for separation. 
Taking the two groups as a whole there was little difference noted 
in the kinds of behavior that was seen in the Admission Unit. With the 
exception of one child there was no recorded evidence of the children 
becoming upset at the time that they left their parents and went with a 
nurse to discover their new surroundings. The one child who did cry and 
cling to her mother was one of the children included in the Parent Group. 
Once in the admission unit only three children in each group were able to 
keep up their front of cheerfulness over an extended period of time. In 
both groups crying, apathy and restless anxiousness were noted. The chil-
dren were very cooperative in follmving the routine. There was one child 
in the Parent Group who refused to follow the routine. The same kinds 
of activity were shown by children in the Parent Group as in the Agency 
Group with the exception of two areas. In both groups normal activity, 
hyperactivity, minimum activity, short attention span, and excessive 
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speech were exhibited. In the Parent Group t~~ee children were said to 
be destructive; whereas, this was not noted in t he other group. One 
child in the Agency Group had a temper tantrum. The attitude toward the 
other child in the admission unit was friendly in most instances. Very 
few children had to have formal correction dt~ing their initial stay. 
Of the five children who had to be corrected four were in the Parent 
Group. 'l'\"To children in the Parent Group refused food altogether. There 
v.rere children in both groups who had a poor appetite; however, taking 
both groups as a whole the majority of children consumed what was con-
sidered an adequate amount of food. All of the children were said to 
have slept well without any sleep disturbance. Four children in the 
Agency Group were hyperactive at bed time. Most of the children were 
friendly toward the adult. In the Agency Group two children were openly 
hostile toward the adult. When the children were introduced for the first 
time to their new groupmates, the majority joined the group; however, 
there w·ere a few in each group who were either aggressive tovrard t heir 
new companions or who attempted to >vithdraw completely. 
Although t hese children present very much the same kind of picture 
during their stay in the admission unit, it might be well to reiterate 
the kinds of behavior that were seen in one group but not in another. 
This is not to say that these areas were typical of one group but not of 
the other; rather t hat t hese occurred at least once •vithin the particular 
group being referred to. The following kinds of behavior were peculiar 
to the Parent Group: crying, clinging to parent, refusal to follavr 
routine, destructive behavior, physical aggression tovrard roommate, 
hyperactive behavior, which could be controlled only by isolation, and 
refusal to eat. Only in the Agency Group were the follmring kinds of 
behavior noted: temper tantrums, passive acceptance of roommate, cor-
ridor isolation, as a corrective measure, hyperactivity at bed time, and 
hostility toward the adult. Even the differences do not seem particularly 
marked as the same feelings can be expressed through several forms of 
behavior. For example in the Parent Group a child directed hostility 
toward a roommate; whereas, in the Agency Group a child directed the 
hostility toward an adult. One might speculate that in general the Parent 
Group vms slightly more hyperactive. That there were more instances of 
corrective measures and t hat the measures were more drastic would lend 
support to this speculation. 
The Writer assumed that any child who had contact with a social 
agency prior to admission would have had some degree of preparation for 
separation; hm~ever, she did not feel that such an assumption would hold 
true for all children who were in the Parent Group. Certain instances of 
children having been brought to the Bradley Home and told that they were 
coming to watch television or coming for their vacation had conditioned 
the v~iter's expectations about some of the ways that a parent 1~th no 
help might handle separation. Actually the study revealed t hat t here was 
no appreciable difference in the way that the parents handled preparation 
and the way that the agencies handled separation. As has been mentioned 
earlier, there is no way for the vvriter to judge the affect that accom-
panied this preparation. These conclusions are reached only by taking 
the questionnaires at face value. The study also pointed up the fact 
that the children who were prepared by social workers received some 
preparation £rom their ovm parents. The Writer does not feel that the 
responses of the one agency that chose not to return the questionnaires 
would have greatly altered t he general picture; however, the study would 
certainly have been fuller had all been returned. 
The length of time the children knew about their impending separa-
tion ranged £rom two years to less than a week. The one child who knew 
less t han a week was in the Parent Group. Only one child, a child in 
t he Parent Group, was not told de£ini tely that he would be coming to a 
place where he would be staying. In both groups there were children who 
said t hat t hey objected to coming to Bradley, those who made no objec-
tions and those who expressed their ambivalence. The children were given 
various descriptions about the place to which they were coming. These 
included institution, home for children, a school and a hospital. The 
school response was by far the most popular description. No parents 
us ed t he term institution; whereas, no agency described Bradley as a 
hospital. The reason most frequently given £or a child's coming to 
Bradley was that he was coming to get help. To go to school was also 
us ed several times. One child in the Parent Group was told that he was 
coming to have a good time. The social workers tended to be more real-
istic t han the parents in discussing havl long a child would remain at 
Bradley. The social workers said in a fevl instances t hat the child would 
stay over a year but more often said that the actual length of stay was 
unknown. Although there were some parents who of fered the same explana-
tion, there were five who either avoided answering the question or 
attempted to specify a length of time, as six months. 
All of the children in the Agency Group were prepared by social 
workers who were meaningful persons to them. From two to ten interviews 
were used v.rith the child in addition to whatever preparation the parents 
might have given. Two children out of the eight vrere considered inade-
quately prepared by the workers. The children were last seen no longer 
than two Yfeeks before admission. The areas that the agencies saw as being 
difficult ones included helping a child face his feelings about place-
ment, helping the parent to use placement and also helping a child in as 
concrete a way as possible to know what Bradley Home would be like. These 
are the same general areas that were considered as being necessa~J for 
good preparation in the literature on problems of placement~ 
The parents also pointed out areas that were difficult for them to 
handle as they prepared children for placement. Some expressed a desire 
for more i nformation about Bradley Home, contact v.rith the social worker 
prior to the child's admission so that they would know wha:t to say to a 
child, and recognition of the need to be truthful to the child in telling 
him about leaving home and coming to a ~trange place. The parents seemed 
to be seeking concrete ways ' of talking v.rith their children as if specific 
rules would protect them from the feelings that they had experienced as 
separation became a reality. 
This study reveals no particularly significant differences in the 
initial adjustment of the children in the Parent Group as opposed to 
t hose in the Agency Group. Likewise t here seems to be no appreciable 
' difference in the way that the two groups of children were prepared for 
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separation even though one group was prepared by both parents and social 
workers . The Writer does not purport to evaluate either the kind of 
preparation or adjustment. Looking back on this study the Writer feels 
that the observation of only the first two days while the child was not 
really a part of the usual Bradley Home environment gives more of a pic-
ture of initial reaction to separation than it does of initial adjustment 
to Bradley Home . 
One important thread runs throughout this particular study. That 
is that separation is a very deeply felt experience and that preparation 
for it is diff icult. The parents put it in terms of wanting words to 
use to tell their children about separation; agencies pointed out the 
difficulties involved in helping a child and his parents face what separa-
tion means; and the children who very nonchalantly left their parents 
only to cry or act out later in the admission unit said that it hurt so 
much that they could not let their parents know just hmr much. Separa-
tion does have meaning for a child and his parents; therefore, those 
persons who are involved as the separation becomes a reality must seek 
to understand what separation means to each. 
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APPENDIX A 
SCHEDULE USED I N EXAMINING ~ORDS 
NAME: AGE: SEX: 
RELIGION: NATIONALITY: 
PARENTS : 
SI BLINGS: 
SOUR.CE OF REFERRAL: 
DIAGNOSIS: 
AGE AT 'I'HilE OF ADMISSION 
I. OBSERVATIONS OF BEF.AVIOR WIITLE LEAVING PARENT I N THE PINE ROOM 
A. Kissed or hugged parent goodbye without prompting 
B. Kissed or hugged parent goodbye with prompting 
C. Clung to parent 
D. Cried while in the presence of the parent 
E. Left parent making no objections · 
F. Other 
II. OBSERVATIONS OF BEHAVIOR \IJBILE IN THE ADMITI'ING UNIT 
A. Mood 
1. Crying 
2. Apathy 
3. Cheerfulness 
4. Restless anxiousness 
5. Other 
B. Conformity to routine 
1. Cooperative in following routine 
2. Uncooperative in following routine 
3. Refused to follow routine 
4. Other 
C. Activity 
1. Hyperactivity 
2. Normal acti vity 
3. Minimum activity 
4. Short attention span 
5. Excessive speech 
6. Destructiveness 
7. Temper tantrums 
B. Other 
D. Attitude toward roommate 
1. Friendly 
2. Ignored 
3. Physically attacked 
4. Verbally attacked 
5. Passive acceptance 
4.6 
E. Corrections 
1. Isolation 
2. Corridor isolation 
3. Separated from roommate 
4. Other 
F. Eating habits 
1. Refused to eat 
2. Poor appetite 
3. Adequate consumption 
4. Overeating 
G. Sleep habits 
1. Hyperactive at bed time 
2. Inability to sleep 
3. Restless sleep 
4. i~ightmares 
5. Adequate rest 
H. Attitude toward adult 
1. Friendly 
2. Dependent 
3. Hostile 
4. Ignored adult 
5. Other 
III. OBSERVATIONS OF BEHAVIOR ON BEING INTRODUCED TO THE GROUP 
A. Joined group on being introduced 
B. Made friendly overtures to group 
c. Aggressive toward group 
D. vVi thdrew from group 
E. Other 
APPENDIX B 
QUESTIONNAIRE USED IN INTERVI1!YliNG PARENTS 
1. How long before coming to Bradley was the child told? 
a. Month 
b. Week 
c. Less than a week 
d. Day of admission 
e. Other 
2. Was the child told that he was coming to a place where he would be 
staying? 
a. Yes 
b. No 
3. Did the child say that he objected to coming? 
a. Yes 
b. No 
4. Ylhere was the child told that he was coming? 
a. Institution 
b. A home for children 
c. School 
d. Camp 
.e. Hospital 
f. Other 
5. Why was the child told that he was coming to Bradley? 
a. Because of his illness 
b. As a means of punishment 
c. For a good time 
d. To go to school 
e. To get help 
f. Other 
6. How long was he told that he would stay? 
a. A few weeks 
b. A few months 
c. A year 
d. Longer t han a year 
e. An lli~no•vn length of time 
f. Other 
7. What did you think was important in preparing the child for coming to 
Bradley? 
B. From your experience now what do you think would be the best way? 
APPENDIX C 
COVER LETTER MAILED TO AGENCIES 
First mailing: 
Dear 
-----
V{e are writing to ask your assistance in a research project that we 
are conducting here at Bradley Home. In this study we are interested 
in observing the effect of preparation for placement on the initial 
adjustment of the child here. In order to do this we feel that we 
must know certain things about the nature of preparation that the 
child received. 
Our records i ndicate that you had contact with before his 
admission to Bradley. We shall appreciate your filli ng out the 
enclosed questionnaire and returning it by March 16, 19.55. 
W'e are hopef ul that this study will be useful to. us as we plan with 
parents and social agencies for future admissi ons to Bradley. 
Sincerely yours, 
Second mailing:: 
Dear 
-----
A short while ago we wrote asking your assistance with a research 
project which we are conducting here at Bradley Home. Because of the 
time limit which we have for completing the project, we are repeating 
the request at this time. 
A duplicate questionnaire is being enclosed which we should like for 
you to complete in relation to whom you referred to Bradley 
Home. We should like for you to return this as soon as possible. 
Should you have already returned the original questionnaire, please 
ignore this second request. 
We shall be grateful to you for your assistance. 
Sincerely yours, 
APPENDIX D 
QUESTIONNAIRE MAILED TO AGENCIEE 
Please check the category which best answers the question. If the category, 
Other, is marked, please write in the proper description. 
1. Who in the agency prepared the child for separation from parents? 
a. Social worker 
b. Psychiatrist 
c. Psychologist 
d. Parents 
2. Was the person who prepared the child for placement a meaningful 
person to the child, one who had known the child previous to the 
discussion around placement? 
a. Yes 
b. No 
3. How many interviews were used for preparation? 
a. One 
b. Two 
c. Three 
d. Other 
4. How long before coming to Bradley was preparation initiated? 
a. Month 
b. Week 
c. Less than a week 
d. Day of admission 
e. Other 
5. Was the child told that he was cowing to a place where he would be 
staying? 
a. Yes 
b. No 
6. Did he say that he objected to coming? 
a. Yes 
b. No 
c. Ambivalent 
7. ·where was the child told that he was coming? 
a. Institution 
b. A home for children 
c. School 
d. Camp 
e. Hospital 
f. Other 
B. Why was the child told that he was coming to Bradley? 
a. Because of his illness 
b. As a means of punishment 
c. For a good time 
d. To go to school 
e. To get help 
f. Other 
9. How long was the child told that he would stay? 
a. A few weeks 
b. A year 
c. A few months 
d. Longer than a year 
e. An unknown length of time 
f. Other 
10. Did the parents help to prepare the child for placement? 
a. Yes 
b. No 
If they helped, were they able to use the agency's explanation? 
a. Yes 
b. No 
11. Do you feel that the child received adequate preparation? 
a. Yes 
b. No 
. 12. Ylhen was the last time the child was seen before being admitted to 
Bradley? 
a. Week of admission 
b. Two weeks before admission 
c. Month before admission 
d. Other 
13. From your experience what seem to be the most difficult areas to handle 
with a child in preparation for placement at Bradley? 
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